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Principal’s Report 

Reflecting on the 2025 school year at Pongakawa School, the themes of transformation, 
continuity, and resilience shine through beautifully. It was a year defined by significant growth, 
rich opportunities, and a deeply connected community that ensured the school's core 
philosophies of BELIEVE and IGNITE remained at the absolute heart of everything students and 
staff achieved. As the incoming Principal stepping into this incredible school at the start of 2026, 
looking back at the achievements of 2025 has filled me with immense pride and excitement for 
the journey ahead. It was a milestone year where the school community navigated major 
leadership transitions, significant property upgrades, and a wonderfully vibrant school calendar, 
all while ensuring the "second home" philosophy continued to make Pongakawa School an 
exceptional, safe, and nurturing place for tamariki to learn and grow. 

A milestone year like 2025 cannot be reflected upon without acknowledging the legacy that 
paved the way for current success. The school recognised the retirement of Craig Haggo, the 
long-standing Principal of 25 years, who dedicated a quarter of a century to shaping the very 
fabric of Pongakawa. A deep debt of gratitude is owed to him for his decades of service. Sincere 
thanks must also go to Mike Judd, who stepped into the breach as Acting Principal during the 
transition period, doing a tremendous job keeping the steady ship sailing smoothly and ensuring 
students and staff felt supported and secure during a time of significant change. I also extend 
my deepest appreciation to the School Board. Their outstanding effort, time commitment, and 
strategic governance provided a clear, wonderful direction throughout the year, culminating in 
the monumental task of appointing the first new Principal for the school in 25 years. 

The strength of this unique rural community was evident throughout 2025, particularly in June 
when Pongakawa School once again became the hub of the district for the annual Quiz Night. 
Hosted in partnership with Ray White Pukehina, the evening of trivia, laughter, and competitive 
live auctions was a resounding fundraising success. More than the funds raised, it highlighted 
the immense generosity and spirit of local families - a community spirit that served as a powerful 
drawcard across the wider district all year round. 

This energy was matched inside the classroom, where students continued to push the 
boundaries of their learning. Alongside many academic successes, a talented group of students 
challenged themselves by participating in the international ICAS Assessments across English, 
Science, Spelling, and Mathematics, while the school celebrated the power of self-expression, 
confidence, and public speaking through the Term 3 speech unit. 

Beyond the classroom walls, education took on an adventurous edge as students embraced the 
physical challenges of the great outdoors. In August, senior students headed away for the highly 
anticipated Senior Snow Camp, braving the alpine elements and building lifelong bonds of 
teamwork and resilience. Shortly after, the energy shifted to the sporting arena for the massive 
undertaking of the 2025 ZESPRI AIMS Games, where Pongakawa athletes trained 
exceptionally hard and represented the school with outstanding sportsmanship and grit. 
Whether tackling the muddy obstacles of the Rotorua Tough Guy & Girl Challenge or 



participating in weekly sports programmes like volleyball, squash, and gymsports, our tamariki 
showed incredible dedication to staying active, healthy, and engaged. 

Holding fast to the school's rich rural heritage, October brought one of the most cherished 
highlights of the calendar: Ag Day. The school grounds came alive with the sights and sounds of 
calves, lambs, goats, and creative agricultural crafts. The dedication, empathy, and 
responsibility the students showed in raising and caring for their animals was exemplary, 
carrying this pride right through to Group Day a week later. 

Alongside these rich student experiences, significant behind-the-scenes work took place to 
ensure the physical environment matches the high standard of educational delivery. The school 
successfully initiated and tendered major capital works for Block B (Room 16) and Block C 
(Rooms 17 and 18), paving the way for a complete upgrade of student toilets, modernisation 
works to Room 16, and essential roof replacements. Furthermore, vital modernisation work was 
completed on the school Library, providing new roofing, cladding, and joinery to create a dry, 
healthy, and fresh literacy-rich space that the students absolutely love to use. 

As we look back on the triumphs of 2025, it is with deep gratitude for everyone who painted a 
fence, coached a sports team, baked for a fundraiser, or helped in a classroom. Pongakawa 
School is strong because its community is strong. Though I did not experience these moments 
firsthand, stepping into this environment has made it immediately clear how much passion and 
care defines this place. I feel incredibly privileged to lead this school into its next chapter as we 
enter the future ready to support, inspire, and help every single child believe in their own unique 
potential. 

Ngā mihi nui, 

Michael Cunliffe 

Tumuaki/ Principal 

 

 



Pongakawa School board members 
 

Board member names Date that the board member’s term finishes 

Michael Cunliffe (Principal)  

Lachlan McKenzie (Presiding member) 13/08/2028 

Mary Black 22/11/2026 

Nina Vergnes 13/08/2028 

Danny Ngawhika 29/03/2027 

Luke Fahey 13/08/2028 

Brendon Jones 22/11/2026 

Corrina Couper (Staff rep) 13/08/2028 

 



Statement of variance: progress against targets  

Strategic Goal 1. Ako Learning 
1.1 Continue to design and develop an inclusive local curriculum that identifies, accelerates and 
extends the learning capability of learners. 
The school aimed to refine assessment methods in anticipation of national mandates, secure 
new Ministry resources, and upskill teachers; specifically through Better Start Literacy Approach 
(BSLA) and Mathematics training, to confidently integrate the updated national curriculum with 
Pongakawa’s local curriculum. 
This objective remains in progress. While phonics checks and BSLA assessments were 
successfully introduced in Years 0 to 3, and staff trialled new assessment tools, overall 
curriculum coverage in Mathematics was hindered somewhat to decrease pace in teaching as 
teachers adopted new pedagogy and resources. Although verbal feedback indicated positive 
student engagement with Maths, this was not yet reflected in Overall Teacher Judgments 
(OTJs). This variance was caused by delayed professional development (PLD), resource 
availability issues, and further late-2025 changes to the English and Mathematics Curriculum.. 
 
1:2 Continue to develop and maintain culturally responsive teaching practice across the school 
including teacher understanding of learners’/akonga contexts. These include languages spoken 
at home, histories, stories and cultural values to provide culturally responsive teaching. 
Planned actions included embedding Cultural Responsive and Relational Pedagogy (CRRP) 
into English and Mathematics, regular daily use of te reo Māori by staff and students, installing 
inclusive campus signage, and evaluating the Board's use of the Hautū governance tool. 
These goals were partially met, while the Hautū tool review was not met. Te reo Māori 
instructions, karakia, and waiata are used, and the Kapa Haka performance group achieved its 
highest-ever participation. However, daily conversational te reo Māori and classroom signage 
still lack school-wide consistency due to varying staff confidence. The primary variance in 
embedding CRRP was driven by the late 2025 curriculum shifts, requiring further adaptation and 
focus from the staff. Additionally, while community links with Ngāti Whakahemo remain, physical 
marae connections were stalled, partially due to the previous principal retiring mid way through 
2025. We are excited about embracing this partnership with the transition of new leadership. 
 
1:3 Strengthen and continue to grow the pedagogical knowledge and capability of  staff to 
enable all to be highly effective practitioners 
The school sought to embed the new English and Mathematics curricula using updated and 
evidenced based resources, aiming for advanced teacher confidence, while investigating the 
expansion of BSLA to older year groups (Year 4 to 8). 
This remains in progress. The school completed the first 2 days of Ministry PLD and 
successfully implemented "Maths No Problem" for Years 3 to 8 to provide structural consistency, 
and the Maths curriculum leaders actively participated in the Maths cluster. However, advanced 
teacher confidence was not fully achieved, and BSLA expansion was deferred. The variance 
was directly due to the unexpected mid-year departure of the long-standing Principal. The 
Senior Leadership Team stepped into acting roles, deliberately shifting the school's focus during 
the second half of 2025 to maintaining stability and consistency rather than introducing further 
pedagogical change. 
 
 
 
 
 



Strategic Goal 2. Hauora / Well Being 
2:1 Nurturing resilience and wellbeing for success. 
Key initiatives involved exploring new mental health avenues for staff and students, specifically 
investigating the Sir John Kirwan Foundation’s Mitey programme, and embedding the BELIEVE 
learner statement as the framework for the wider school culture. 
This is in progress and largely successful. Staff engaged in Mitey professional development, a 
wellbeing questionnaire was completed, and an action plan was created. The BELIEVE learner 
statement remains exceptionally strong, with robust student leadership and school-wide 
systems celebrating these values. There was no significant negative variance, though the full 
integration of these frameworks remains an ongoing journey as they continue to be  aligned with 
the new curriculum. 
 
2:2 Maximising the environment to support students, staff and community wellbeing. 
The Board aimed to plan and finance future environmental developments, evaluate and improve 
staff wellbeing support, and maintain high community engagement through major school events. 
This is in progress. Property modernisation and environmental upgrades were successfully 
planned and scheduled. Community connection was a major success, with Ag Day, the school 
disco, and Grandparents' Day drawing record numbers of whānau. Regarding staff wellbeing, 
visibility and acknowledgment improved, and a staff social club was initiated. The minor 
variance was that formal staff acknowledgment systems, while improved, did not consistently 
reach all staff members. 
 
2:3 Providing for a healthy and strong environmentally sustainable future. 
Actions focused on reactivating the Pātaka Kai (food pantry) following library construction, fully 
establishing the school vegetable gardens, and utilizing the tunnel house for hydroponics, with 
maintenance aligned to Māori and Gregorian calendars. 
The vegetable gardens were successfully established, but other aspects remain in progress. 
Produce was successfully grown and placed in the Pātaka Kai; however, some food spoilage 
occurred when items were not collected quickly. The primary variance was caused by extensive 
delays in the library capital works, which stalled the full reactivation of the Pātaka Kai. 
Furthermore, integrating the Maramataka (Māori lunar calendar) into the gardening curriculum 
was not fully realised due to timetabling and general curriculum integration clashes - this 
continues to be an aspiration for the future. 
 
 
Strategic Goal 3. Whakawhanaunga / Partnerships 
3:1 Engage and work alongside Whanau to continue to strengthen learning partnerships. 
The school sought to actively engage new parents in school life and develop the school website 
into a vibrant, easily navigated communication hub linked to social media. 
This is in progress. A large number of new families warmly embraced the school at an event 
level, and the website was updated to make information fresher and easier to access. The 
variance in parent partnership was that while event attendance was high, active parent 
participation in formal groups like the PTA and event planning committees remains low. 
Additionally, progress on the website was constrained by the technical limitations of the current 
website hosting provider. 
 
3:2 Partner with Tangata Whenua and our community to better understand our people and our 
place. 
Planned actions included visiting the Ngāti Whakahemo Marae, installing a friendship seat to 
honor the late Kaumātua Huriwaka Ngāwhika, upgrading te reo signage, hosting a community 



hāngī, and increasing Iwi representation in school functions. 
This is partially in progress, with some elements unmet. The hāngī was highly successful, local 
waiata and pūrākau are utilised, and Iwi representation remains a key feature on the School 
Board. However, the friendship seat was not installed, and physical visits to the Marae did not 
occur. The variance stems from inconsistent school-Iwi engagement during the year, 
compounded by the focus required to navigate the transition between the retirement of the long 
standing Principal and the employment of the incoming Principal. 
 
3:3 Actively engage and participate in our Kahui Ako achievement plan 
The school intended to build upon the collaborative outcomes and initiatives established during 
the 2024 Kāhui Ako achievement plan. 
This was met. The school fully supported and resourced the work of the Kāhui Ako throughout 
2025. The variance noted is an external structural change: the Government has discontinued 
the Kāhui Ako programme, meaning it will no longer be resourced. 
 
 
 
Strategic Goal 4.  Whenua / Whare Kura 
4:1 Work with the Education Ministry to mitigate weathertightness concerns 
In partnership with the Ministry of Education, the school aimed to progress Phase Two (Library, 
and plan Phase Three (Arts block, Room 7, toilets, and Rooms 11 and 12) to ensure all 
buildings are dry and leak-free. 
This is actively in progress. Outstanding progress was made with the Library receiving a 
brand-new roof and cladding, alongside new roofing completed for Rooms 1, 2, and 3. 
Changing room upgrades were confirmed to begin immediately following the autumn pool 
closure in 2026, and planning for the remaining classrooms is underway. There was no negative 
variance, as key structural remediation progressed as planned. 
 
4:2 Complete modernisation works in line with the Ten Year Property Plan 
The school planned to finalise tenders and initiate construction to modernise Blocks B and C, 
upgrade student toilets, replace roofs, and complete the library modernisation. 
This is in progress. The extensive library modernisation (roofing, cladding, and joinery) was 
successfully completed, creating an exceptional learning space. Construction is actively 
underway on Block B (Room 16 and toilets). The variance is a slight timeline shift: while 
planning is complete, the physical works for Block B toilets and Room 16 will conclude in early 
2026, and Block C works have been scheduled for mid-2026. 
 
4:3 Continue to seek out opportunities to partner with community groups, trusts etc for property 
development work not possible through Education Ministry funding 
4:4 Utilising all the above to create learning spaces and other buildings that enable the very best 
of learning and teaching opportunities set in attractive and inviting grounds 
The school aimed to complete the vegetable gardens, secure parent support for cobbling, install 
junior shade sails, and purchase outdoor classroom clears to maximise outdoor learning 
spaces. 
The junior shade sails were successfully installed. However, the outdoor classroom clears and 
garden cobbling were not met. The variance occurred because school leadership had to 
prioritise essential, urgent Ministry-funded weathertightness work to ensure core classrooms 
were dry and safe. Furthermore, any remaining administrative capacity was dedicated to 
managing the departure of the long-standing Principal and appointing the new leader for 2026, 
temporarily pausing non-essential capital projects. 



Statement of Student Progress and Achievement 2025 

Student Achievement Data 

Reading 

The data below contains the results of all students from Year 4-7 excluding ORS funded students and an ACC funded student suffering from a 

head injury.  Students in Years 0-3 were assessed using new tools as part of the Better Start Literacy Approach but due to the new 

implementation of this programme the assessment tools are not yet aligned in a meaningful way to provide clear insight on achievement and 

progress.  

Baseline Data (2024): 

•​ 94% of students in Year 5-8 were meeting or exceeding the relevant curriculum level in reading. 
 

As at December 2025 

 

 Emerging 
Working 
Towards Proficient Exceeding 

All 11% 8% 24% 57% 

Male 12% 5% 19% 63% 

Female 8% 12% 31% 49% 

Maori 13% 9% 22% 56% 

Non-Maori 10% 8% 24% 58% 
 

https://docs.google.com/document/d/14UinzdRFSOiNVkYVPj0XvQUJY9llsXHY/edit


•​ 81% of students in Year 4-7 were meeting or exceeding the relevant curriculum level in reading - 23 students were working towards their 
reading age as at December 2025. 

•​ 82% of males were meeting or exceeding the relevant curriculum level in reading 
•​ 80% of females were meeting or exceeding the relevant curriculum level in reading 
•​ 78% of students classified as being of Maori ethnicity were meeting or exceeding the relevant curriculum level in reading 
•​ 82% of students classified as being of Non-Maori ethnicity were meeting or exceeding the relevant curriculum level in reading 

 
 

Actions - What we did? Outcomes - What happened? Reasons for Variance - Why did it 
happen? 

Evaluation - Where to next? 

●​ Targeted focus on spelling and 
vocabulary through the use of 
BSLA in all Year 0-3 classes. 

●​ Reviewed all reading data with 
relevant personnel and 
determined the particular 
needs of students in the 
target group 

●​ Monitored the progress of 
targeted students at specific 
time points throughout the 
year as well as on an ongoing 
basis in class 

●​ Ongoing class, group and 
individual focussed teaching 
according to need identified 
through teacher regular 
teacher assessment and 
evaluation 

●​The end of year reading 
assessment data, while strong, 
illustrated slightly lower levels 
of achievement than previous 
years.  

●​Students in Year 4-8 exceeding 
expectations for their 
chronological age were very 
positive with close 50% of 
students across all 
demographics exceeding 
expectations. 

●​There was strong equity in 
achievement across all 
demographics (i.e. male, 
female, Maori, Non-Maori). 

●​Current assessment in the Year 
0-3 through structured literacy 
provided a lack of reliable 
insight to end of year 

●​The impact of new arrivals 
created some new challenges 
for teachers resulting in more 
target students for the year. 

●​Updates to the curriculum 
also impacted teaching and 
learning resulting in an 
adjustment of teaching 
programmes, including the 
pace of learning. There is now 
more to cover within the 
reading programme and thus 
pace of learning is increasingly 
important. 

●​Greater targeted reading 
intervention was 
implemented in the Junior 
school, though due to staffing 
issues, there were 
interruptions to this in 2025. 

●​Review the Curriculum and 
Achievement Plan for 
Reading, aligning it to the 
refreshed English curriculum 
expectations and updated 
assessment tools/ methods. 

●​Implement new assessment 
practices across the school, 
including regular check points 
(Year 0-3) to ensure 
adequate/accelerated 
progress is being made. 

●​Focus collaborative inquiry 
around literacy teaching 
practice to ensure coherency 
and consistency of teaching 
pedagogy and student 
progress across the school. 

●​Implement Better Start 
Literacy Approach across Year 



●​ Through curriculum review 
teachers were able to reflect 
on their own practice and as a 
part of appraisal define areas 
of growth. 

●​ End of year data was analysed 
to inform progress and 
planning for 2025 

●​ Targeted structured literacy 
intervention for priority 
learners in the junior school. 

achievement to report on. 
Teacher voice and assessment 
over the year identifies a 
focused need to target our Year 
2 and 3 cohort (Year 3 in 2026). 

 
 

●​Having mixed philosophies of 
teaching practice in reading 
across the school created a 
lack of coherency and 
consistency across the school 
while we implemented a 
stepped phase in professional 
learning (Better Start Literacy 
Approach). 

●​2025 was a year of significant 
change; including curriculum 
refresh, professional learning, 
and staffing changes. The staff 
are looking forward to a more 
settled and focused 2026. 

4-8 classes to support 
improved teacher capability in 
the delivery of reading, 
including increased use of 
explicit teaching practices and 
small group targeted teaching. 

●​Open literacy intervention to 
broader year groups, with a 
particular focus on Year 3 and 
4 priority learners. 

●​Provide additional staffing to 
the Year 0-2 cohort for Term 1 
to ensure intensive and 
targeted teaching from the 
beginning of the year to 
ensure students have a head 
start in the early stages of 
learning reading. 

●​In partnership with LSC and 
SLT, moderate action plans for 
target students, providing 
intervention for most priority 
learners. 

 

 

 



Writing 

The data below contains the results of all students from Year 0 - 7 excluding ORS funded students and an ACC funded student suffering from a 

head injury. This achievement data is based on an overall teacher judgement against the New Zealand Curriculum Levels. 

Baseline Data (2024): 

•​ 88% of students school wide were meeting or exceeding the relevant curriculum level in writing. 
 

As at December 2025 

 

 Emerging 
Working 
Towards Proficient Exceeding 

All 3% 13% 47% 37% 

Male 3% 16% 47% 34% 

Female 4% 9% 47% 41% 

Maori 4% 14% 55% 24% 

Non-Maori 3% 12% 45% 40% 
 

 

•​ 84% of students school wide were meeting or exceeding the relevant curriculum level  in writing (42 students are working towards their 
relevant level) 

•​ 81% of males school wide were meeting or exceeding the relevant curriculum level in writing 
•​ 88% of females school wide were meeting or exceeding the relevant curriculum level in writing 
•​ 80% of students classified as being of Maori ethnicity were meeting or exceeding the relevant curriculum level in writing 



•​ 85% of students classified as being Non-Maori were meeting or exceeding the relevant curriculum level in writing.  
 

 
Actions - What we did? Outcomes - What happened? Reasons for Variance - Why did it 

happen? 
Evaluation - Where to next? 

●​ Targeted focus on spelling and 
vocabulary through the use of 
BSLA in Year 0-3 in all classes. 

●​ Reviewed all writing data with 
relevant personnel and 
determined the particular 
needs of students in the 
target group 

●​ Monitored the progress of 
targeted students at specific 
time points throughout the 
year as well as on an ongoing 
basis in class 

●​ Ongoing class, group and 
individual focussed teaching 
according to need identified 
through teacher regular 
teacher assessment and 
evaluation 

●​ Through curriculum review 
teachers were able to reflect 
on their own practice and as a 
part of appraisal define areas 
of growth. 

●​ The analysis of end of year 
curriculum level data showed 
some positive attainment in 
levels of achievement in 
writing across the school, in 
particular the Years 0-4. 

●​ While the equity of 
achievement was positive, 
more female students were 
exceeding in writing when 
compared to male students. 

●​ Additionally, more Non-Maori 
students were exceeding at 
writing when compared to 
Maori students. 

●​ Students in our Year 0-4 
cohort had the strongest 
achievement trends, while 
Year 6 students were over 
represented in the students 
that were emerging and/or 
working towards the 
expectation. 

●​As  students move through 
the various curriculum levels, 
writing becomes more of a 
challenge as expectations 
grow. The demand for 
students to write across the 
curriculum using different 
genres and approaches places 
greater pressure on students 
to perform. This is made more 
complex by wider curriculum 
demands as students move 
into the senior school making 
it increasingly more difficult 
for students that have not yet 
developed their foundational 
literacy skills. 

●​As teachers have interacted 
with the science of learning 
and structured approaches to 
literacy, teachers have found it 
increasingly more difficult to 
balance writing mileage and 
explicit teaching.   

●​Review the Curriculum and 
Achievement Plan for Writing, 
aligning it to the refreshed 
English curriculum 
expectations. 

●​Implement new assessment 
practices, including regular 
writing moderation, to 
provide a clearer ongoing 
appreciation of achievement 
and progress in writing, and to 
develop more refined next 
step teaching actions. 

●​Develop a quality teaching 
rubric for writing, along with 
updated writing hexagons 
(progressions) that provide 
greater clarity for teaching 
and learning. 

●​Implement Better Start 
LIteracy Approach across Year 
4-8 classes to support 
improved teacher capability in 
the delivery of literacy. 



●​ End of year data was analysed 
to inform progress and 
planning for 2025 

●​ Targeted structured literacy 
intervention for priority 
learners in the junior school. 

●​Funded literacy interventions 
targeted the younger year 
groups resulting in less 
specialist intervention for 
students in the older year 
groups. 

●​2025 was a year of significant 
change; including curriculum 
refresh, professional learning, 
and staffing changes. The staff 
are looking forward to a more 
settled and focused 2026. 

●​Review the multi-tiered 
approach to teaching literacy 
to ensure adequate targeted 
support is reaching our target 
students. 

 



Mathematics 

The data below contains the results of all students from Year 0 - 7 excluding ORS funded students and an ACC funded student suffering from a 

head injury. This achievement data is based on an overall teacher judgement against the New Zealand Curriculum Levels. 

Baseline Data (2024): 

•​ 89% of students school wide were meeting or exceeding the relevant curriculum level in mathematics. 

 

As at December 2025 

 Emerging 
Working 
Towards Proficient Exceeding 

All 3% 19% 55% 23% 

Male 1% 18% 54% 26% 

Female 5% 20% 55% 17% 

Maori 4% 33% 51% 12% 

Non-Maori 2% 16% 56% 26% 
 

•​ 78% of students school wide were meeting or exceeding the relevant curriculum level in mathematics (58 students are working towards 
their relevant level) 

•​ 81% of males school wide were meeting or exceeding the relevant curriculum level in mathematics 
•​ 74% of females school wide were meeting or exceeding the relevant curriculum level in mathematics 
•​ 63% of students classified as being of Maori ethnicity were meeting or exceeding the relevant curriculum level in mathematics 
•​ 82% of students classified as Non-Maori were meeting or exceeding the relevant curriculum level in mathematics 

 



 
Actions - What we did? Outcomes - What happened? Reasons for Variance - Why did it 

happen? 
Evaluation - Where to next? 

●​Introduce Math No Problem 
resources and pedagogy (Year 
3-8) and Numicon (Years 0-2) 
to develop more explicit 
teaching through a spiral 
maths curriculum. 

●​Implement professional 
learning to improve 
understanding and 
implementation of the new 
maths curriculum. 

●​Reviewed all mathematics data 
with relevant personnel and 
determined the particular 
needs of students in the target 
group 

●​Monitored the progress of 
targeted students at specific 
time points throughout the 
year as well as on an ongoing 
basis in class 

●​Ongoing class, group and 
individual focussed teaching 
according to need identified 
through teacher regular 
teacher assessment and 
evaluation 

●​ The analysis of end of year 
curriculum data showed  
positive gains in levels of 
achievement in mathematics 
generally. 

●​ Maori learners were over 
represented in ‘Working 
Towards’ and under 
represented in ‘Exceeding’. 

●​ Teacher observations 
identified that formative 
assessment clearly identified 
improvements in fractions and 
proportional thinking. 

●​ Overall teacher judgements 
didn’t necessarily illustrate 
overall gains for some students 
due to the increased syllabus 
(curriculum refresh) and delays 
in receiving resources and 
professional learning. 

●​ Taking on new resources, new 
teaching practices, and new 
curriculum expectations added 
to an impact on teaching and 
learning pace and less 
coverage to previous years. 

●​ There has been an influx of 
new students to the school 
across all age groups adding to 
a range of learning needs 
within the classroom.  

●​ 2025 was a year of significant 
change; including curriculum 
refresh, professional learning, 
and staffing changes. The staff 
are looking forward to a more 
settled and focused 2026. 

●​Review the Curriculum and 
Achievement Plan for Maths, 
aligning it to the refreshed 
Mathematics and Statistics 
curriculum expectations. 

●​Implement new assessment 
practices to provide a clearer 
ongoing appreciation of 
achievement and progress 
against the refreshed 
Mathematics and Statistics 
curriculum expectations. 

●​Revise the annual plan for each 
Year group to ensure adequate 
coverage and alignment to the 
new expectations. 

●​In partnership with LSC and 
SLT, moderate action plans for 
target students, providing 
intervention for most priority 
learners. 



●​Through curriculum review 
teachers reflect on their own 
practice and as a part of 
appraisal define areas of 
growth. 

●​End of year data was analysed 
to inform progress and 
planning for 2025. 

●​Implemented ALiM 
(accelerated learning in 
mathematics) in the middle 
school. 

 
 

 

The above covers the core areas of the curriculum. It will become more difficult in 2026 to directly compare achievement and progress data to 

previous years, as the assessment methods and tools will be shifting to better align with the refreshed curriculum. The benefits with these new 

assessment methods and tools, will be a more accurate picture of achievement against the new curriculum expectations as well as better 

longitudinal tracking of all of our students. With this new data available, a greater focus on progress should take place, including the targeted 

acceleration of students that are emerging or working towards. The next report on achievement will occur after our mid year assessment and 

reporting to provide clarity on achievement using the refreshed assessment tools. 

 

 

 



Attendance 

The data below attendance data for Year 0-8 in 2025. This data represents the regular attendance of students throughout the year.  

Data: 

As at December 2025 

 

 

 

•​ 56.7% of students school wide attended school regularly (90% or more) in 2025. 14 students were of particular concern attending school 
less than 70% of the time. 

•​ 58% of males school wide were attending school regularly (90% or more). 



•​ 54% of females school wide were attending school regularly (90% or more). 
•​ 57% of students classified as being of Maori ethnicity were attending school regularly (90% or more). 
•​ 57% of students classified as being Non-Maori were attending school regularly (90% or more). 

 
 
Attending school regularly is incredibly important to the development of our students, academically and socially. The likelihood of success at 
school very much increases when students attend school regularly (90% of the time). Students absences were for a number of reasons that 
were both justified and unjustified, and were higher in our Year 1 and 2 cohort. We have developed an attendance management plan that aims 
to achieve greater regular attendance in 2026. The actions involve triggered interventions after 5 days absence over 1 term, 10 days absence 
over 1 term, and 15 or more days absence over 1 term. The interventions involve clear communication and support for students and whanau to 
achieve improved attendance, with the intervention increasing in intensity (including external agencies) as absenteeism increases.  Attendance 
will be analysed weekly along with the implementation of interventions. Our aim is to improve the attendance of all students, achieving 60% or 
more of our students attending regularly (90% or more) by the end of 2026. 

 

 

 

Michael Cunliffe 

Tumuaki/ Principal 



 

 

Enter To Learn Go Forth To Serve 
Kuhu mai ki te ako, haere ki te awhi 

 

February 3rd, 2026 

 

To whom it may concern, 

 

Re: Giving effect to Te Tiriti o Waitangi 

 

Pongakawa School takes seriously its responsibilities in giving authentic effect to Te Tiriti o 

Waitangi.  These include but are not limited to: 

1.​ Working to make sure the school’s plans, policies, and local curriculum reflect local 

tikanga Māori, mātauranga Māori, and te ao Māori.  

2.​ Taking all reasonable steps to make instruction available in tikanga Māori and te reo 

Māori 

3.​ Making sure all ākonga (Māori and non-Māori) achieve the same level of success in their 

learning.  

 

Michael Cunliffe 

Tumuaki/ Principal 



 

Enter To Learn Go Forth To Serve 
Kuhu mai ki te ako, haere ki te awhi 

4th February 2026 

 

To whom it may concern, 

 

Re: Statement of Compliance with Employment Policy 

 

For the year ended 31st December 2025 the Pongakawa School Board: 

• Has developed and implemented personnel policies, within policy and procedural 

frameworks to ensure the fair and proper treatment of employees in all aspects of their 

employment. 

• Has reviewed its compliance against both its personnel policy and procedures and can 

report that it meets all requirements and identified best practice. 

• Is a good employer and complies with the conditions contained in the employment 

contracts of all staff employed by the Board. 

• Ensures all employees and applicants for employment are treated according to their 

skills, qualifications, and abilities, without bias or discrimination. 

• Meets all Equal Employment Opportunities requirements. 

 

 

 

Michael Cunliffe 

Tumuaki/ Principal 



 

Enter To Learn Go Forth To Serve 
Kuhu mai ki te ako, haere ki te awhi 

3rd February 2026 
 

 
Re: Kiwisport Funding Use 2025 
 

The use of Kiwisport funding at Pongakawa School was allocated in its entirety for the support 

of student sport, physical education and health. 

In particular, the funding supported: 

·   ​ Child attendance at sports competitions where financial hardship was being faced 

·   ​ Bus travel and other transport to get students to activities and competitions of a sporting 

nature 

·   ​ Payment of entry fees to enable equity for student participation in activities and events 

·   ​ Learning and other programmes supporting children with financial hardship of a sporting 

nature 

  

 

Michael Cunliffe 

Tumuaki/ Principal 
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